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NMNAavo oegpivapiou

* Eloaywyn
 Ti €ival n autoppubuIonN;
 [aTi €ival ocnUAvTIKA;

* [1pakTikn gecaoknon: MNwg polalel n autopuBuian o€
TTaI0IQ;

 [1paKTIKEC EvioYuoNnc TNS auTopUOUIONG TWV TTAIDIWY






Ti aag £px£'r£ oTOo oTAV




H IKavoTnTa TOU TTaidlou va puBbuidel Kal va EAEYXEI OAOUC
TOUG TOUEIC TNG CUMUTTEPIPOPAC TOU QUTOVOUO

Inter alia Boekaerts & Corno, 2005; Bronson, 2000; Whitebread et al., 2010



Na utropei 1o TTaidi va puBuidel:

TO oUVAIoBNuaTa ToU

TQ KIVNTPQA TOU

TIC KOIVWVIKEC OUVAVOOTPOYPEC
TIC YVWOTIKEC OIEPYATIEC

Inter alia Boekaerts & Corno, 2005: Bronson, 2000: Whitebread et al., 2010



Na utropei 1o TTaidi va puBuidel:

Ta ouvaIoOnuaTa TOU

TQ KivnTpa TOU < -/ '
TIC KOIVWVIKEC TOU OECIOTNTEC

TIC YVWOTIKEC TOU OECIOTNTEC

Inter alia Boekaerts & Corno, 2005: Bronson, 2000; Whitebread et al., 2010



AutoppUOBuion

Na utropei 1o TTaidi va puBuidel:

» T ouvaIoBruaTa Tou

> TA KivnTPpO TOU

> TIG KOIVWVIKEC TOU OECIOTNTEG -
> TIC YVWOTIKEC TOU DECIOTNTEC Mnv 1o maparac!

Inter alia Boekaerts & Corno, 2005: Bronson, 2000; Whitebread et al., 2010
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Na utropei 1o TTaidi va puBuidel:

TO oUVAIoBNuaTa ToU

TQ KIVNTPQA TOU

TIG KOIVWVIKEG TOU OECIOTNTEG
TIC YVWOTIKEC TOU OECIOTNTEC

Inter alia Boekaerts & Corno, 2005: Bronson, 2000; Whitebread et al., 2010




Na utropei 1o TTaidi va puBuidel:

» TO ouvaIoBruaTa Tou

> TA KivnTpa TOU

> TIG KOIVWVIKEG TOU OECIOTNTEC
> TIG YVWOTIKES TOU OECIOTNTEG

Inter alia Boekaerts & Corno, 2005: Bronson, 2000; Whitebread et al., 2010




Nwg paBaivouv Ta maidid Tnv autoppuduIoN;

MaBaivouv atrd Toug yupw TOUC.
Ox1 yoévo atrd Toug eVNAIKEG, aAAG Kal atTd aAAa TTaidia.

2TNV apxn KAtrolo¢ AAAo¢C puBuilel Ta TTAvTaA yia Ta TTAIOIA. ..

21ya olya 1a Taidid pabaivouv atro ToV TPOTIO TTOU TOUG OEIXVOUUE
epeic. Kal ma ptropouv va autoppuBuidovral, va gival autovoud.
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NMwg mepva eva maidi amd 1o va YpeialdeTal
TOV €Asyyo/TnV pUuBUIoNn KG&TToIoU GAAoU,
OTC VO YIVETOI GQUTOVOUO/aUuTOpUBLI{OMEVO;

Kave 10 OIya olya.
Me trpoooxn!

Developed by A. Zachariou



NMwg mepva £va maidi anmo 1o va
XPEIA(ETOI TOV EAEYNO KATICIOU AAAOU,
PUOUIJOMEVO;

1 LA "
»

Developed by A. Zachariou



NMNwcg Tepva €va Taidi amo 17O va
XPEIA(ETAI TOV EAEYXO KATMOIOU GAAoOU,
OTO VO VIVETOI QUTOPUOII(ONEVO;

[p€TtTEl va TO KAVW O1ya
olya! Mg trpoooxn.

Developed by A. Zachariou






ion gival

(10 TAV AVATITUCN TWV TTAIOIWYV WS NaBnTEC
10 TNV aKAONMAIKN ETTITUXIA TWV TTAIOIWV

10 TNV eudwia TouC (ETTAYYEAPATIKA ETTITUXIO, WYUXIKN UYEiQ,
OWWATIKN UYEia)

(1r.X. Robson et al., 2020)






Checklist of Independent Learning Development (CHILD) 3-5
Name of child: Teacher:
Date: School/setting:

7] Always Usually Sometimes Never Comment

Emotional
Can speak about own and others behaviour and

conseguences
Tackles new tasks confidently
Can control attention and resist distraction
Monitors progress and sccks help appropnatcly
Persists in the face of difficultics
ProSocial
Negotiates when and how to camry out tasks
Can resolve social problems with peers
Shares and takes tums independently
Engages in independent cooperative activitics with peers
Is aware of feclings of others and helps and comforts
Cognitive
Is aware of own strengths and weaknesses
Can spcak about how they have done something or what
they have leamt
V4 4 Can speak about future planned activitics

E aAs I O -ITG GT 0 Can make reasoned choices and decisions
Asks questions and suggests answers
Uses previously taught strategics

Adopts previously heard language for own purposes

O1iaypévo HE SAOKAAOUC

Develops own ways of carrying out tasks
Initiates activitics

Plans own tasks, targets and goals

Yia TouG OAOKAAOUG

Other comments:

[0 TRV agloAdynon TnG autopuBuIong Twv TTaIdIWV
Bdoel 22 mTpotdoewv
Whitebread et al., 2009




CHIL

D Checklist
Alaaloupue TIC TTPOTACEIC

©a O€iTE TOUAAXIOTOV PIa ATTO QUTEC TIC CUMTTEPIPOPEC OTO
Bivteo

‘ETOINEC VO ONUEIWOOUNE












Nwg Mepva EVa MoI0I A6 TO VO XPEIACETAI
TOV EAEYYO KATTOIOU GAACU, OTC VU YIVETAI
auUTOPUOUI{ONEVO;

Kave 10 O1ya
oiya! Mg
TTpoooxn!

“[1o10g gival 0 POAOG TOU EKTTAIOEUTIKOU,
[MpETtTel va 10

7P I
"o, (4
w %
2k X
KAvw oIya oya! \
< "‘. g

Me TTpoooxn. Qoo

»

>
L
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<

Developed by A. Zachariou




lNMotog €ivail © POAODC TOU EKTTAICEUTIKOU;

TI ytTOpPEi va Kavel 1o TTaidi he 1n fondeia
KATTOIOU TTOU CEPEI/KATAPEPVEI TTEPIOCOTEPA

[1pETTEl VA
—p [PoNBnooupe 1O TTAIOI
va KaAUYeEl auTn TNV
ATTOO0TACN

(Vygotsky, 1978)



Muwcg pnopw va BonBnow Tov uaénrn
HOU Vd vlval aurogu&w{épavog;

2 -_.-“:‘.'

.,.msﬁ.h_ rl«ﬁ, |
[ MRS s X
ﬁa-wu ~ I,.rm.
—ﬁ,ﬂs - .
I, e f
&,zlm




NMwc¢ uropw v Bondnow Tnv nabnrpida
HOU Vd Yivel auTopuBuI{opeEvn;

= [MapaTtnpenoTe 1o TTaIdi va TTailel/d0UAEUE

= AV QVTIMETWTTIOEI KATTOIO OUOKOAIQ, pNV TNV AUCETE
yia 10 TTaIdi

= KavTte €va Brua triow
= 2KEQPTEITE: XpeIAdeTal TTPAYUATIKA BonBelq;
= T1 BonBeia xpeialeral,

= [1pOC@EPETE TNV OTHPICN TTOU XPEIAlETAI

= Av 10 TTaIdi OeV XpEIAdeTal OTAPICN TTIA, KAVTE £va
BriMa TTiow Kal aProTe TO VA OUVEXIOEI




NMwc¢ purropw v Bond®now Touc HadBnTeEC
HOU Vd YiVOouvV uuropu@pl?;épsvm;

[MapatnpnoTe TO TTaIdi 0ag va TTaiCEl/OOUAEUEL ?- — —3-{3

, , , , Ortav dev xpaa(aml TIa
AV QVTIUETWTTIOEI KATTOIO OUCGKOAIQ, uNV TNV AUCETE A ,
yia auTto ¢ TN OKAAWOIA, TNV

-

= el
KavTe Eva BrRua miow ) APUIPOUHE
ZK&([)T{’-ZITEZ xpsla’Cuou TTPAYMATIKA BonBeia; iﬁ'ETGI 10 TS paBaivel va :-
Ti Bon6eia xpeiadlerai; ;; £IVOl QUTOVOLIO. ]
[poo@epETE TNV OTNPIEN TTOU XPEIAdeETal i 1 MaBaivel 611 ytTOopEi Kal 1
Av 10 TTIdi OeV XpeIaleTal OTAPIEN TTIA, KAVTE EVa povo TOU. *

BriMa TTiow Kal aProTe TO VA OUVEXIOEI

| L \F



Nweg va Bonénow Ta ma1dia va aurcpuluilovral;

1) H €vvola TG OKaAWOIAC — €10NyNOEITE OTPATNYIKEC- MIANOTE YIA TNV
OKEWN OAC- YIVETE TO TTPOTUTTO AUTOPUBIONC yia Ta TTaIdIA

2) 2ulnNTNOTE yI' AUTO TTOU KAVAVE

3) AnuioupynoTe eva CeaTO TTEPIBAAANOV — OETIKEC AAANAETTIOPACEIC —
OTTOU Ta AABN ETMITPETTOVTAI KAl €ival TTOAUTIUA

4) Eukaipieg yia mTaixVvidl. Eukaipieg yia ouvepyaaia.
5) AwoTe eukalpiec oTo TTAIOI VO ETTIAECEI TI BEAEI va KAVEI

6) AwoTe OPACTNPIOTNTEG TTOU £XOUV VONUA Yia TO TTaIdi Kal BpiokovTal
OTO KOTAAANAO ETTITTEDO TTPOKANONC/OUOKOAIQC

Perry (1998), Perry and VandeKampe (2000) and Boekaerts (2011), Robson and Zachariou, 2022



SUE ROBSON

EpwTnoEIg;

SELE-REGULATION
IN THE EARLY

https://www.amazon.de/-/en/Sue-Robson-
ebook/dp/BO9PNTSXB6/ref=tmm kin swatch 0? encoding=UTF8&qid=169640653

4&sr=8-1

Ap Avtwvia Zaxapiou

antoniazachariou@gmail.com
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https://www.amazon.de/-/en/Sue-Robson-ebook/dp/B09PNTSXB6/ref=tmm_kin_swatch_0?_encoding=UTF8&qid=1696406534&sr=8-1
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leploooTepec TTANpo@opicc yia To CINDLE project
LETA aT1TO TO OTToI0 dNUIoupynenke to CHILD
Checkilist:

http://www.educ.cam.ac.uk/research/projects/cindle/



http://www.educ.cam.ac.uk/research/projects/cindle/
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